measured in performance-based self-esteem which in turn affected career aspirations. This article reinforces the point that even subtle or benevolent sexism can have detrimental effects and is introduced in the "Women's Experience of Sexism" section of the workshop.
Brinkman, B. G., & Rickard, K. M. (2009) . College students' descriptions of everyday gender prejudice. Sex Roles, , 461-475. https://doi.org/10.1007/s11199-009-9643-3 This study examined gender differences in experiences of gender stereotypes for undergraduate college students. The relevant findings for this workshop were that the participants experienced an average of 2.8 events per day, with the majority of events being reported by women. Furthermore, the setting with the second highest number of events for both men and women was at school or in the workplace. This study highlights that sexism is a common experience for women which extends into the university classroom; addressing sexism in the classroom is thus an important topic for instructors. These findings are incorporated into the "Women's Experience of Sexism" section of the workshop. This study lends support to the idea that working in small group environments, particularly those including females, results in improved outcomes for female students. The authors created small groups in an engineering classroom and experimented with different proportions of women. They found that for first year students, groups composed of mostly females lessened anxiety, increased participation, and increased confidence. This gives instructors a specific way to improve outcomes for female students. The facilitator can share these finding during the "Classroom Dynamics" activities to add to the discussion of improving learning experiences for women. Killpack, T. L., & Melón, L. C. (2016 This study examined how perceptions of the so-called "chilly climate" differ between students in female-versus male-dominated fields of study. Among other things, the study found that women found the climate chillier than men and that students in femaledominated fields perceived the climate chillier than students in male-dominated fields. The article ends with important recommendations for instructors and educators on how to "warm" the climate. The facilitator will incorporate the "chilly climate" concept and "warming" strategies into the "Women's Experience of Sexism" and first "Classroom Dynamics" sections of the workshop. The activity is designed to have participants think about how they would react in the scenario and to get ideas for how to respond. Responding to sexism on the fly can be difficult; this activity will give participants the chance to think about their response and to have comments prepared. The discussion at the end of the activity allows participants to expand on their written responses. 5 Conclusion The facilitator reviews the learning outcomes and highlights the fact that many of the techniques/methods covered in the workshop can be beneficial to all students, regardless of gender.
Provide participants with the workshop handout (Appendix C) as they leave.
To remind the participants of the goals of the workshop.
Total time: 120 minutes PRESENTATION STRATEGIES
It is recommended to open the workshop with the assurance that the workshop is a safe space where participants can expect respectful discussion and where all questions and comments are welcome. This workshop is meant to be heavily focused on participant discussion and participation and is best suited for groups of 15-30 individuals as everyone will be able to contribute to the discussion should they feel inclined to do so. The facilitator should allow as much time as possible for participants to discuss in small groups and, later, to share their perspectives with everyone. The main roles of the facilitator are to provide participants with academic sources/results and to ensure that the discussions flow smoothly and cordially.
For the curricular bias activity, the facilitator can provide materials (in addition to the syllabus examples provided in Appendix A) such as textbooks or other syllabi. Alternatively, before the workshop participants could be asked to bring their own course materials.
Depending on the final number of participants, the facilitator can choose how many scenarios (Appendix B) to use for the Gallery Walk. For the Gallery Walk activity, several writing surfaces (whiteboards or chart paper) are required so that participants can write their comments and have them be visible to the others. Having the comments visible is helpful during the debriefing discussion.
The Workshop Handout (Appendix C) offers concrete strategies compiled from facilitator experience and the literature. The intention of the handout is to complement the ideas brainstormed by participants throughout the workshop. Scenario 2. During group work, a female student and a male student seem to be having a disagreement. As you walk past their table, you hear the male student dismiss his peer by saying "Calm down, dear".
Scenario 3. While you wait for your class to begin, a group of students walks in discussing their co-op job search. When one female student states that she landed her dream job, another peer comments that she must have been the "diversity hire".
Scenario 4.
As your term is unfolding, you begin to notice that the same male students are always volunteering to do problems at the board while the rest of the class avoids your gaze.
Scenario 5. While students are working on a group project during class, you notice that in a group of all male students and one female, the female has been assigned the role of secretary/note-taker.
Scenario 6. A student approaches you to explain that a gender non-conforming student prefers to write a different name on their tutorial quizzes. However, the TA is insisting that students write their names as they appear in the online student database.
Scenario 7. Before class, you overhear students discussing their undergraduate research projects. A student mentions that she approached a potential supervisor, who informed her that he does not supervise female students.
